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underachieving.		The	majority	of	Hmong	students	fit	into	this	category.		Having	an	understanding	of	the	culture,	parenting	style,	and	overall	expectations	of	a	student	can	provide	insight	into	their	behavior	in	the	classroom.		 Asian	Culture	Versus	American	Culture		 When	Asian	students	are	being	compared	to	their	White	counterparts	in	the	classroom,	they	are	often	described	as	quiet	and	passive	learners.		This	is	due	largely	to	the	cultural	differences	between	the	people	of	Asian	descent	and	Westerners.		Because	of	the	collectivist	culture	and	holistic	perspective	from	which	they	come,	Asians	exhibit	a	more	reserved	and	quiet	behavior.		Their	style	of	communication	is	indirect	and	non-confrontational	whereas	Westerners	embrace	more	assertive	methods	of	communicating	as	well	as	more	frequent	verbal	interaction	(Devis	&	Yokoyama,	2014).			 The	social	structures	that	are	characteristics	of	Easterners	and	Westerners	align	with	their	respective	belief	systems	and	cognitive	processes.		Easterners	(specifically	the	Asian	societies	of	China,	Korea,	and	Japan	but	including	other	Asian	groups	due	to	lack	of	research	on	Hmong	people)	view	the	world	in	a	collective	or	holistic	approach	whereas	Westerners	(primarily	Americans	and	most	Europeans)	take	on	a	more	independent	or	individualistic	approach	seeing	objects	in	isolation	from	their	context.		The	reason	for	this	is	because	Westerners	believe	they	can	learn	the	rules	that	govern	the	object	and	therefore	can	control	and	manipulate	the	behavior	of	the	object	(Alberts,	2009).	As	I	provide	instruction	and	interact	with	my	students,	I	have	often	looked	to	see	if	there	is	a	common	trend	that	exists	among	my	quiet	learners	as	it	did	in	me.		Numerous	studies	have	been	done	on	the	active	participation	level	of	students	in	an	English	language-
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learning	environment;	however,	few	have	been	done	specifically	on	Hmong	students	or	students	of	Southeast	Asian	countries.				 Different	Types	of	Quiet	Children		 In	order	to	help	students,	we	first	have	to	get	to	know	them	better	to	determine	why	they	are	quiet	and	whether	they	want	or	need	help.		According	to	McCroskey	(1980),	there	are	seven	possible	factors	that	can	be	the	cause	of	quietness	in	children:		low	intellectual	skills,	skill	deficiencies,	social	introversion,	social	alienation,	ethnic/cultural	divergence,	communication	apprehension,	and	low	social	self-esteem.		Any	of	these,	by	itself	or	in	combination	with	another,	can	contribute	to	the	quietness	in	a	child	and	to	the	extent	to	which	a	child	is	quiet.		 According	to	McCroskey	(1980),	there	is	no	correlation	between	quietness	and	intellectual	ability;	however,	when	children	discover	they	are	not	academically	as	strong	as	their	peers,	they	refrain	from	active	class	participation,	which	can	be	perceived	by	others,	including	some	teachers,	as	having	lower	intellectual	ability	even	though	this	may	not	be	the	case.		This	becomes	a	cycle	–	teachers	and	the	students	themselves	believe	they	are	intellectually	inferior	and,	in	turn,	the	students	become	quiet.		 When	children	have	not	yet	developed	the	necessary	skills	needed	to	communicate	successfully	with	others,	they	are	said	to	have	a	communication	skill	deficiency.		This	can	include	having	inadequate	language	and/or	speech	production	or	being	a	second	language	learner.		Once	they	become	aware	of	this	obvious	deficiency,	they	withdraw	from	any	or	all	verbal	participation.		This	type	of	communication	deficiency	can	be	overcome	with	the	help	of	speech	and	language	specialists	(McCrosky,	1980).	
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an	open	dialogue.		I	do	not	remember	words	of	encouragement,	words	of	support,	nor	words	of	endearment.		Further,	my	parents	were	not	ones	to	show	any	physical	love	at	all	such	as	a	hug	or	a	kiss.		These	were	things	that	I	had	to	learn	to	do	when	I	had	children	of	my	own.		I	certainly	did	not	want	my	children	to	be	deprived	of	the	very	basic	need	such	as	touch.		Let	me	emphasize	that	despite	my	parents’	seeming	lack	of	“love,”	this	is	actually	very	typical	in	a	traditional	Hmong	family.		Data	Collection	Technique	2	I	conducted	interviews	with	my	siblings	in	order	to	see	if	they	were	affected	in	the	same	way	as	I	was	by	how	we	were	raised.		I	wanted	to	see	if	my	two	brothers	experienced	the	same	discrimination	as	my	sister	and	I	had.		It	was	interesting	to	see	that	the	pressure	of	success	from	my	parents	was	as	great	for	them	as	it	was	for	me	even	though	my	parents	became	more	lenient	with	subsequent	children.				 The	technique	used	to	collect	data	was	a	series	of	open-ended	interview	questions	(see	Appendix	A).		These	questions	were	asked	in	an	interview	with	each	of	my	siblings.		The	interviews	were	done	individually	in	order	to	maintain	confidentiality	and	validity	from	influencing	one	another’s	response.		Another	reason	was	that	I	wanted	my	siblings	to	be	able	to	openly	and	honestly	express	themselves	without	the	worry	of	upsetting	another	sibling	because	of	what	they	may	say	that	someone	else	may	not	agree	with.				 Interview	Questions	for	my	siblings:	1.) What	do	you	remember	about	mom	and	dad	as	you	were	growing	up?	As	far	as:	a.) Discipline	
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	Limitations	and	Recommendations	for	Future	Research		 As	an	ELL	teacher,	I	have	noticed	that	there	is	an	overwhelming	number	of	ELs,	particularly	Hmong	students,	who	are	quiet.		Through	my	own	lens	as	an	English	learner,	I	understand	first-hand	what	some	of	these	factors	are	that	may	contribute	to	the	quiet	behavior	of	these	English	learners.		By	looking	closely	at	my	own	life	experience,	I	realized	that	my	upbringing	played	a	big	part	in	shaping	the	person	that	I	have	become.				 Future	research	could	look	more	closely	at	the	experiences	of	parents	as	their	lives	changed.		It	could	also	focus	more	on	boys.		My	plans	for	communicating	the	results	include	sharing	this	autoethnography	with	other	teachers	of	Hmong	students.		In	addition,	I	plan	to	present	my	findings	at	a	conference.		In	the	long-run,	I	would	like	to	submit	a	shortened	version	for	publication.				 This	study	has	brought	on	a	deeper	awareness	of	quiet	learners	for	me	and	has	allowed	me	to	pay	close	attention	to	my	students	to	figure	out	whether	their	environment	is	contributing	to	their	quiet	behavior	or	whether	their	quiet	behavior	is	due	to	their	own	personality.		Through	this	study,	my	hope	is	that	educators	will	also	develop	an	awareness	for	quiet	learners	and,	in	the	meantime,	provide	guidance	and	support	to	them	until	they	are	able	to	find	their	own	voice.					 	 			
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	 APPENDIX:		INTERVIEW	QUESTIONS		1.)	What	do	you	remember	about	mom	and	dad	as	you	were	growing	up?	As	far	as:	a.)		Discipline	b.)		Negative/positive	messages	(i.e.	about	school,	about	your	future,	any	spoken	goals)?	c.)		Freedom	–	after	school	activities	or	just	going	out	in	general?	2.)		Any	family	memories	that	stood	out	or	having	a	big	impact	on	your	life?	Whether	positive	or	negative?	3.)		Anything	you	would	do	differently	with	your	own	children?			For	example,	would	you	discipline	them	the	same	way	our	parents	disciplined	us	or	would	you	discipline	in	a	different	way	and	why?		What	about	your	involvement	in	your	children’s	school	life?	How	involved	are	you	with	your	children’s	school	activities	during	the	day	as	well	as	outside	of	school	hours?		4.)		How	did	mom	and	dad	influence	you?		Was	it	good	or	bad	and	how	did	that	impact	you?		5.)		Do	you	feel	that	you	were	treated	differently	as	a	boy	or	as	a	girl	from	the	other	siblings?		How	do	you	think	the	order	in	which	you	were	born	influenced	the	way	mom	and	dad	raised	you?	6.)		Was	mainly	or	only	Hmong	spoken	in	the	home	as	you	were	growing	up?		Who	spoke	which	language	and	with	whom?		How	do	you	feel	this	affected	your	acquisition	of	English	and	your	confidence	in	speaking	English	in	school?	
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7.)		Did	you	experience	a	smooth	transition	from	a	mainly	Hmong	culture	at	home	to	mainstream	culture	in	school	or	did	you	experience	a	disruption?		Please	explain.	8.)		In	an	academic	setting,	were	you	a	quiet	learner?		Did	you	contribute	to	discussions	held	in	class	voluntarily?		Did	you	ask	questions	when	you	did	not	understand	something	or	advocate	for	yourself	or	others?			9.)		Can	you	reflect	on	teaching	styles	that	may	have	affected	your	spoken	English	and	your	confidence	or	lack	of	confidence	in	speaking	out	in	class?		**Note:		Hamline	University	did	not	require	consent	forms	to	be	completed	by	my	research	participants	because	the	participants	are	my	siblings.																
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